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CONTEXT & RATIONALE
SPREADING DATA-DRIVEN CULTURE
/N 1. Rational Data use theory of action

The ultimate goal of policy development
c N _ _ _ \ in the education sector is to fuel
oo - Critical design problems and poor understanding of the problem and its causes [often ]
8 | ignored] progress towards improved student , -
Thereis a gap between - - Lessonslearned from the implementation of past policies [and international — lea rning, increased equity’ and Stronger P — p— Data-_[}nven >
. . . = experiences] are often notincorporatedinto the design of current and future policies to 3 . ] : *Quality Actions sIncreased Student
the design and implementation § | improvethem. 3 accountability relationships among «Capacity % v a— Achievement
Of education pOIiCies, especiauy .§ ;:ﬁf::odfergzi?;::.h capacity limits the evidence available to decision-makers to make 2 '3 policy-makers and other education system PN .Pract]lfcel'ﬂg
in developing countries, 3 -Limited capacity of countries to implemenl‘complex reforms because of required prior = 5,_: stakeholders. *Placement
o training and technical support, particularly in monitoring skills. =0 The researchers suggest two ways in which w— —_— o
- -Lack of networking and partnerships between institutions, especially to promote good =] 3 . j Conaditions \ \ Focused
practices, but also to share data and policy experiences. g 2 the use of data can lead to these desired for Data Use Results
-Lack of accountability: Accountability can encourage thinking about policy % o outcomes: (1) improving the quality of . — . -
implementation at the design stage. e . o by
-Misalignmentbetween budgets and proposed policies. @ § decisions made and (2) Strengthemng the -
\ 3 mechanisms available to monitor progress | |
9 and motivate Reactivity (Best et al., 2013 )  Sustained Systemic Student Centred

; Kellaghan et al., 2009 ; Jacob, 2017 ;
UNESCO, 2013 ; World Bank, 2018).
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Source: PCG’s Data Use Theory of Action

_ Focus groups to help . . .
Identify ot bridge the gap between 2. Outcomes/Responses: Investment in education data collection Vs user needs
Diagnose e e e 4 e e e policy design and Global and local initiatives h dt
— e cephontt vt ety e ey o implementation: Intellegent Aid for Statistics: Trends in Volume and Share of ODA, fafiliiafenth;([:)?ollnl}c]t?o]r:/z? leaa"r‘:ﬁen";zragtz 0
olicy design or when - i . : : '
Implement r oroull evi‘:lencegis — 2006-15, Commitments Participation in international, regional and
2 Devio h capaches of Nl patots v 1 picess o ok oy e Igl . . g citizen-led learning assessments has increased
Test i TR R to the table to design polu:l.es, 800 045  over the past two decades in low- and middle-
Refine define reforms a“f' p.o!lcy 66 0,4 income countries. In 2018, for example, 79
priorities. - 035  countries participated in the Programme
o 0,3 for International Student Assessment
- 0,25  (PISA), compared to 42 in 2001. Similarly,
0,2 participation in the International Trends
Well-being in Schools il 015  in Mathematics and Science Study (TIMSS)
TIME - 200 0,1 increased from 26 to 51 countries for the
. HOME 100 0,05 Grade 4 test between 2003 and 2015. Regional
Thinks Tank and research f ‘ 0 0 initiatives on student assessment for countries
L. . Q TEACHING AND LEARNING
institutions: key actors in Z EDUCATION ' ) 2006 2007 000: Z0a Nle W A2 L 200 DB in Africa, Latin America and the Caribbean
bridging the gap hetween % T ~ Z me Ald to statistics (Left) ~ ———Share od aid to statistics in total ODA (Right) have also increased their coverage. ODA
policy design and 8 sl ;23 support for statistics has increased over the
implementation. & DT < Source: OECD (2017), Development Co-operation Report past decade, more than doubling from 2006 to
g WELL-BEING 8 2017; Data for Development reach $541 million in 2015, but still represents
v having loving _bei a tiny 0.3 per cent. of total ODA.
Irsn:llvtml t.:onditionsjﬁ' Ffsrmrinl rngelaliumsl:ipa:\I r-r'nlea,ns,ﬁJIr:il:It’-t’l:lIﬂlu.'nm,'f" rl—lﬁﬂllhsl&tl_.ls I
Source : The School Well-being Model PR —— e raiis biver ol ) i sl
(Konu and Rimpel, 2002) i | | r—— trwesprornauadil | Bunend 3. Assessment: Less than half of the 230 SDO indicators are up to date according to IAEG-SDG
sschedules, group sizes «peer relationships decision-making
spunishments, safety » bullying -increase self-esteem
wservices, health care = co-operation with homes wuse creativity..
\ »school lunches. . y, l\-m;mm! AN " & ,

The IAEG-SDG classified the indicators into three g ove!! indicators have "“;SL"J&TS&J‘“ SRSCORIRUS (et

categories (level I, II and III) based on the

of data indicators.

Level Ill indicators are indicators without an established
methodology.

. ope Level Il indicators h tablished methodology but I
robustness of the methodology and the availability —
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< ° T &g 5 £3 . 4.What improvements can make the information more relevant to decision making?
The regular collection of data and information allows for more consistent assessments of the functioning of the
education system - students, teachers, schools and policies - based on objective performance indicators and targets.
Such assessments help all stakeholders, including parents and the public, to keep abreast of the performance of the
IMPROVING PRIMARY EDUCATION: FOUR education system. (Read et Atinc, 2017).
PRACTICES TO PROMOTE AN EFFECTIVE ROLE FOR
RESEARCHERS AND THINK TANKS More timely e 69%
More accessible | e e e el 66%
More disaggregated I 54%
1 T
£ x |
ég . Spreading Data-driven culture More accurate I 54%
QX ‘ :
5E ) More trustworthy I 53%
L3 lina data : K as ata |
o . Unabling data use by rechearch and think tank as stakeholders More Comparable over ime I | 407,
1 |
06 Easier to understand & use I 45%
§ 5 Multisectoral coordination
Y ) No improvment needed B 5%
S 5
;"2? . Engaging for an accountable education system
u°.‘ 2 Vi Source : 2017 Education Snap Poll
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UNABLING DATA USE BY STAKEHOLDERS

1. Rationale

Data must be analyzed by parties other
than the government in order to balance .
educational policy debates through 4

the use of rigorous evidence, such as
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Institutional Context
» Role and decision-making capabilities
» Power relationships
» Data culture in bureaucracy & civil society

researchers in academic institutions, non- y _
< » Capacity and resources

governmental organizations, development
agencies, and even parents and teachers.

Education information use by non-Gov stakeholders

Implementation NN ——— 75% Again: The ultimate goal of evidence-based

policy development in the education sector is
to foster progress towards improving student
learning, increasing equity, and strengthening

Design S T e e e T6%

Capacity bullding [ ————————=s] 1 3 7

accountability relationships among policy-
makers, school administrators, teachers,
parents, and students

(Center for Universal Education, 2018).

Research and analysis S D e s e e 2%
Advocacy & agenda-setting I 69%

External communication  IEE——— 43%

0% 0% 20% 30% 40% 50% 60% 70% BO%  90%

Source: 2017 Listening to Leaders Survey.

2. What kind of data do the different actors in the education sector want to have for their work?

Scale: O: not desired --- 1 extremely desired

Development partners E%%ation admin
: Student-level
Ald data 8o assessment
Gov Budget data School level

Frogram eveluatlon Teacher performance

data
Citizen opinion Survey data
CSO/NGO EdLg::Sltion admin
: Student-level
Aid data 60 assessment
40
Gov Budget data School level
Program evaluation
data Teacher performance
Citizen opinion Survey data
Independent experts Education admin
80
: Student-level
Aid data 60 assessment
40
School level

Program evaluation ‘l

e Teacher performance

Citizen opinion Survey data

Source : 2017 Education Snap Poll

3. Outcome/Response: How does the use of data by researchers and think tanks impact education
policies and programmes? Little impact on the generalization of success stories and the refine-
ment of programmes that have broken down.

Change policy or program design (27,8%)

Inform discussion of policies & programs (25,8)
— Inform design of other programs (23,7%)

Inform global policy discussions (11,3%)

— Take successful programs to scale (8,2)

. Close programs that do not work (3,1%)

Source: Center for Universal Education, 2018
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4.Use of data by stakeholders, including researchers and think tanks, and improvement of data
value

Strengthen the Education
Management and Information
Systemn within the Ministry of

Education

Beyond the identification of general areas of

improvement for education data, respondents to the
2017 Education Snap Poll rank the provision of data
to different stakeholders as «extremely important».

Extremely or very
important solutions to
enhance the value of

data in education

External education funders
Citizens and parents shoukd should raquire thatall
demand more open data at countres maintain good-
the school and students laves quality and timely education
data

Source : 2017 Education Snap Poll

MULTISECTORAL COORDINATION AND COMMITMENT TO AN ACCOUNTABLE EDUCATION SYSTEM

The government must provide stewardship of the entire education system, encompassing all learning opportunities and
all types of providers.

The traditional view of the education system, which views government as the sole provider and funder of education
services, is incomplete. An education system is made up of all the learning opportunities available in a society - not
only those offered by public schools, but also those offered by a wide range of providers (government, community,
faith-based, and for-profit) and funders (public and non-public) - and includes all stakeholders and beneficiaries
(teachers, administrators, employees, students, and their families).

Example of range of partners involved in changing the context if the education sector

Protection,
Health and
MNutrition
Women and
families
Relate : i ‘ Ed u Cat 10N
Invest in collaborative L ! . »
. by e policies

evidence, nomms, and-"
1 innovation

improvment al services

planning

Legal, Justice
""s‘::::d & Security
sector

Dynamic networks, changing contexts

Commitment to a responsible education system

The most effective school systems in the world are those that are able to put in place appropriate incentives and
accountability to provide education that gives young people the right skills for the labour market and prepares them to
play an active role in society.

Empower all parents, students and communities: When the communities have access to information about the relative
quality of schools, they have the power to hold schools accountable and the voice with which to lobby governments for
better quality services.

Case of Morocco - The Still Emerging Framework of Engagement | Case of Morocco - Accountability to stakeholders is Emerging

Analysis of school and Level of Accountability for
student performance Leaming
Latent

+Established *Emergent .
The standardised * Mo comparative analysis is *There is no requirement to

carried out regarding the mm and uxpluligm

Transparency of
Community participation in : cy of
Established .

«Established «Latent

«A procedural guide «The School Management «A ministerial note specifies e ] St et el
describes the conditions Board has no legal rights procedures for electing gmg is accompanied by a of leaming prerequisites. general public.
for the participation of on issues related to members of the schools set of user guides. However, the results of tha
external parties in school learning inputs. mnnﬁlrg conclls, but no national exams are
activities. guidelines for calling analyzed by drawing
general meetings. comparisons between
regions, provinces and
institutions.

Source : World Bank - 2015. Source : World Bank - 2015

Challenges ahead

Difficulty accessing
and interprating
information

Giving confidence in
the ability of Thinks
Tank to make relavant
and high quality
contributions

Creation of links in a
Dhl:‘rgance in the msearch-policy space

working models of
full of actors and
each of the actors in mlations batwean

the political space them

Complex rules and Bein
g able to work at
procadures [the case the local [regional or

- :g::l:gm\:m]tha sub-regional] level

Consider the unlikely
onsequences of
policy
mcommendations

Saumh’; new capacity
and forming new
partnarships

Mistrust of Thinks

Tank ideologies




